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Abstract
This research aimed to analyze the schematic structure of North Sumatran folktales
by using the Systemic Functional Linguistic approach and the concept of the narrative
genre. Descriptive qualitative research methods were used. The data were collected
through documentation and the data were analyzed using the interactive model
proposed by Miles, Huberman and Saldana. The researchers asked English university
students to write North Sumatran folktales based on the narrative genre. The research
data were in the form of clauses taken from these writings. In analyzing the data,
the researchers labeled the clauses based on experiential function and the text
was then identified by schematic structure of the narrative genre. The schematic
structure of the North Sumatran folktales written by the English university students
consisted of the following stages: orientation (OR), sequence of events (Ev), stating
problems (Pr), resolution (Re), and coda (Co). So it could be patterned as follows:
[Or]∧[Ev(𝑛).Pr]∧[Re]∧(Co). The texts started with orientations as the way to introduce the
basis of the story which was followed by the sequence of events as a way to build up
the story, wherein it was used interchangeably with stating problems; there were even
some texts that had both in one constraint. At the end of the texts, resolution became
the stage used the most. Coda was the optional move used to round-up the story nicely.
Keywords: systemic functional linguistics, schematic structure, narrative genre,
folktales
1. Introduction
Teaching English should be functional and drive students’ ability to utilize language
based on the context (Dewi & Kurniawan, 2018). This makes sense since the ability
of using English will be used in real life condition (García Montes et al., 2014) and it
can change based on the context. The syllabus of teaching writing in tertiary level
in Universitas Sumatera Utara includes the ability to write some academic genres.
The obvious fact is this activity is not an easy work since it needs the elaboration
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of knowledge of the academic writing genres with their particular linguistic features
(Aunurrahman et al., 2017).
Writing is productive skills used to deliver the idea, message, and thought through
written form (Zein et al., 2019). It is a subtle process (Aidinlou, 2011) and it elaborates
the number of process altogether such as planning, drafting, editing, and final version
(Harmer, 2004). Having good ability in writing is cumpolsory since it is important to
communicate besides using spoken text. This skill becomes challenging (Dalimunthe,
2018), complicated, and problematic both for students and teachers. The students
need ideas elaboration to make the text coherent and cohesive. If the students cannot
produce good text, they have to retake the course. For teachers, they have to asess
it with some criteria such as language use, mechanism, content, vocabulary, and text
organization.
The systemic functional linguistics (SFL) approach sees language as meaning
resources. This approach is utilized to observe language such as how language used
in society and how meaning is constructed in linguistic interaction. This approach is
also regarded as the approach of language in social context (Emilia & Hamied, 2015)
and greatly have impact to the teaching of writing (Dalimunthe, 2018) especially in
Indonesia which applies genre-based approach curriculum (Dewi & Kurniawan, 2018).
Through this approach, the teachers are expected to drive students to comprehend
the text (Cakrawati, 2018). In SFL, text are divided into some genres such as recount,
descriptive, exposition, report, discussion, narrative, and so on (Gerot & Wignell, 1994).
Every genre is different each other. They are differentiated based on their char-
acteristics (Zein et al., 2019). A good text needs the the fulfilment of three features
namely communicative purpose or social function, linguistic features, and the schematic
structure. So, besides good construction of ideas, the realization of those three features
in genre text have to be considered by the writers.
Narrative text is included in the syllabus of teaching writing for tertiary level especially
in English Department of Universitas Sumatera Utara. This genre is used to amuse,
entertain and to deal with actual or experience in different ways, narratives deal with
problematic event which lead to a crisis or turning point of some kinds which in
turn finds a resolution. (Gerot & Wignell, 1994). The structures of narrative include
orientation, sequence of events (complication and evaluation), resolution, and coda
(optional) (Anderson & Anderson, 2004; Joyce & Feez, 2000; Mulyaningsih, 2013; Zein
et al., 2019). This genre is mainly employed to tell folktales such as legends, fairy tales,
and myths. North Sumatra has eight ethnic groups and each of them has three types
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of folklores, such as the legend of snake princess, Lake Toba, Putri Hijau, Sampuraga,
and others.
The fulfillment of the schematic or generic structure of narrative text is essential.
Moreover, it can make the text becomes logic since it is realized in chronological order.
The orientation part is used as an acquaintance followed by sequence of the events
to explain the process of an action. Then, resolution is followed as the result of the
event. The folktales usually contains moral lesson which represents the local wisdom
content from that region. In relation to the structure of narrative text, it can be inserted
in the coda part. Some experts argue that it is only optional which means that the writer
can choose whether to put in their text or not. Even though this is not cumpulsory, the
existence of coda is to make narrative text more meaningful.
The research related to genre specifically narative text has become the concern of
many scholars. Correa & Domínguez (2014) attempt to explore how a teacher analyzes
students’ narrative texts by using SFL theory. They conclude that writing academic
narrative text is not easy. It needs vocabulary elaboration and the knowledge of lan-
guagemetafunction resources. The other research done by Suhartini (2016) explores six
narrative texts from two textbooks to see the characteristics. She draws the conclusion
that there are similarities and differences among those texts. The difference includes
the communicative purposes and schematic structure of the text.
This study is urgent in order to see students’ capability in writing narrative text.
Therefore, this study is addressed to analyze the schematic structure of North Suma-
tra’s folktales by using the approach of Systemic Functional Linguistic and concept of
narrative genre. The findings is hoped to give advantages in the process of teaching
writing in Indonesia specifically teaching narrative text.
2. Literature Review
2.1. Systemic Functional Linguistics
The approach of SFL is closely related to context (Eggins, 2004). This approach also
observes language as the meaning-making resources to be used in daily interaction.
Language is also seen as systemic since it owns a set of choice systems (Figueiredo,
2010). Through this approach, language is regarded to have meanings called as meta-
function of language. Those matafunctions have equal status (Sinar, 2007) covering
ideational function, textual function, and interpersonal function (Halliday & Matthiessen,
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2004). Even though they have equal status, but they are realized in distinctive system
of grammar (Emilia & Hamied, 2015).
Context in SFL comprises of context of situation, context of culture, and ideology. The
context of culture marks the genre features of a text or its structure. Context of situation
called as register comprises of field, tenor, and mode. An ideology is a set of beliefs
and values attributed to a person or group of persons. This context is realized through
the use of linguistic features in text (Correa & Domínguez, 2014). The application of
SFL is very close to curriculum of teaching English in Indonesia through genre-based
approach (Dewi & Kurniawan, 2018). In relation to academic writing development, SFL
is also possible to be utilized (Donohue, 2012), and advantegous to assess students’
writing (Lirola, 2010). Even, some researchers apply the theory of SFL outside linguistic
field such as using SFL for tool in mathematics (Ebbelind & Segerby, 2015).
2.2. Narrative Text
Narrative text is one of the academic genres (Gerot & Wignell, 1994). Anderson &
Anderson (2004) add that this genre tells a story in order to amuse and informs the
reader or listener. This genre illustrates people’s reaction to experiences, and exploring
social as well as cultural values (Mulyaningsih, 2013). Joyce & Feez (2000) state that
this genre has some linguistic features such as specific often individual participants
with defined identities, the utilization of material process, dominant use of simple past
tense, the dialogue among the participants or characters, descriptive language, and the
use either first of third person. The other important aspect is the schematic or generic
structure of the text. The generic structure is the way in which elements of a text are
arranged to suit its purpose. Basically, the structure of each genre is influenced by
context of culture (Correa & Domínguez, 2014). The structure of this narrative text is
presented as the following.
1. Orientation: It is the introduction of the story telling about the characters and the
setting. This stage constructs the atmosphere, foreshadows the action to follow,
and makes the reader want to become involved in the story (Correa & Domínguez,
2014).
2. Complication
Complication is the main section of a narrative (Gerot & Wignell, 1994). This
part introduces a series of events during which there is one or more problems
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for characters to resolve, involving problem and struggle episodes (Correa &
Domínguez, 2014).
3. Evaluation
Evaluation presents the highlight of significance of events for characters and
resolution to resolve these issues (Correa & Domínguez, 2014).
4. Resolution
Resolution shows how crisis is resolved.
5. Coda
Coda is the concluding stage. The purpose is to make a point about the text as a
whole. It brings readers back to the present situation (Correa & Domínguez, 2014).
This part can be used to present the moral lesson of the story.
The arrangement pattern used by the English Department students in expressing their
ideas was not in accordance with the stages offered in generic structure of narrative.
3. Research Method
This study utilized qualitative approach through content analysis method. The research
was done at English Literature Department at Universitas Sumatera Utara, Medan,
Indonesia. The number of participants involved representing English literature students
was 30 second-year students. The reason for choosing the 30 participants was that
material of the narrative genre had been taught to them and this material has been
proven by the syllabus document of writing courses that obtained from the English
Literature Department. The research data were taken from the narrative genre written
by students with a focus on North Sumatra’s folk tales. The text should have at least
275-400 words. The data were analyzed by applying an interactive analysis model
proposed by Miles et al. (2014) which consisting of several stages.
4. Result and Discussion
This part explains how students realized the structure of the text in their writing. Narrative
text requires the chronological event in order to show the text coherency. From the data,
it was discovered that there are 10 texts that includes the entire schematic structure
of this text namely text 1, 5, 7, 10, 15, 17, 18, 21, and 22. They successfully present
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the structure of narrative text i.e. Orientations (OR)∧Sequence of Events (Ev)∧Stating
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Figure 1: Students’ Narrative Text Element Fulfilment
Looking at the structure one by one, the students have successfully written the
orientation part. It is clear that the characters and the settings have been presented to
make the readers familiar about who are involved in the story. The next part is sequence
of event covering complication. There are 5 texts which do not include this part clearly
i.e. text 8, 12, 20, 24, and 25. Complication is sine qua non in narrative text since it is
related to the statement of problem and the climax of the conflict. This illustrates that
students have difficulty in making a clear illustration about what actually happen in the
story. Following sequence of events is resolution part. There are 5 texts do not contain
this part namely text 3, 11, 23, 27. 28. In this section, it is shown how crisis is solved.
The last part in the schematic structure of narrative is coda which has plays the role as
the concluding stage aiming to make a point about the text as a whole. It sometimes
conveys comment of the narrator towards the significance of the narrative. This part
does not exist in 10 texts (2, 4, 6, 9, 14, 16, 19, 26, 29, and 30). The details are presented
in the following figure.
The findings present that some students do not write the complete structure of
narrative text. In relation to the data, the missing parts are sequence of events (not
clearly explained the conflict), and coda. This leads to the interpretation that students’
ability in writing this genre is vary. Research done by Mulyaningsih (2013) also provides
the same result. The higher achiever students are better than lower achievement stu-
dents in presenting the structure of narrative text. The higher achiever dominantly con-
struct the structure by presenting the pattern of orientation∧ complication∧sequence of
events∧ resolution∧ (coda). On the other hand, lower achiever students have the pattern
DOI 10.18502/kss.v5i4.8718 Page 634
AICLL
Figure 2: Students’ Missing Schematic Structure of Narrative Text
orientation∧complication∧resolution. Even though this research is quite different from
Mulyaningsih since there is no levelling to the subject of the research.
The other research also sees the students’ abiility in writing narrative text based on
the category of L1 or L2 learner. Jeong (2017) states that genre mastery is influenced
by language proficiency level, and those novice-level students are more comfortable
in writing narrative texts. He further argues that For L2 learners, the acquisition of a
genre can be related to language proficiency. This makes sense the English literature
students in Universitas Sumatera Utara is regarded as L2 learners.
In relation to findings, the students’ mastery is still low. Narratives seem to present
the least difficulty to students, but their teaching needs to be carefully planned (Correa
& Domínguez, 2014). Well-planned teaching process through the involvement of some
method or techniques can improve students’ mastery. Since the teachingwriting process
employs genre-based approach, SFL-GP as proposed by Emilia & Hamied (2015) can
be used as an alternative to be implemented in the this process.
5. Conclusion and Suggestion
The result shows that the schematic structure of North Sumatra’s folktales that written by
English university students consists of stages as follow: Orientations (OR), Sequence of
Events (Ev), Stating Problems (Pr), Resolution (Re) and Coda (Co). The overall schematic
structure of the narrative texts is; [Or]∧[Ev(n).Pr]∧[Re]∧(Co). The texts obviously start with
orientations as the way to introduce the basis of the story then followed by sequence
of events as a way to build up the storywherein it is used interchangeably with stating
problems, even there are some texts that have both exist in one constraint. At the end
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of the text, resolution becomes the stage used the most especially if the problem of
the story stated and coda as the optional move used to round-up the story nicely.
This study has limitation specifically in the subject of the research. Further research
is boosted to conduct the research based on genre differences, the level of achievers,
or nativity of English to see the construction of narative text. Then, since the results
indicate that students’ mastery in writing this genre is still low, it is suggested to the
lecturer to adjust the way of teaching by implementing other techniques or methods in
order to improve students’ achievement.
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